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Abstract. Following the Covid-19 pandemic, there have been disruptions in the
everyday running of educational institutions specially in secondary schools in
Mauritius. In order to minimize the disruptions caused, the learning was shifted
to an online system and the use of e-learning platforms was introduced. Given the
limited number of studies on e-learning adoption by teachers in secondary schools
after the Covid 19 pandemic and the more negative responses to e-learning in sec-
ondary schools in Mauritius than positive ones, this study sets out to investigate
the adoption predictors of e-learning using the UTAUT through a qualitative lens.
It seeks out to better understand the experience of secondary teachers using e-
learning plaftforms. In total, 18 secondary school teachers were interviewed and
the data were analyzed using NVivo software. Data collected were coded and the
codes were gathered under themes and sub-themes through Thematic Analysis.
One new theme ‘accessibility’ emerged in addition to the existing five themes from
the UTAUT model. The importance UTAUT predictors and behavioral intention
was reiterated. Moreover, accessibility has the potential of easing the adoption of
e-learning platforms. The main recommendations for the education sector are to
provide managerial support in terms of facilities, continuous training, incentives
and to adopt a blended approach where e-learning is used as a support to exist-
ing teaching methods so that teachers are always technology-ready to switch to
exclusive online teaching at short notice should the need arise.
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1 Introduction

In 2019, a deadly virus named the Coronavirus (Covid-19) was discovered in Wuhan,
China and within a short period of time it caused the death of thousands of people in
China [1]. The virus then spread around the world in 2020 where it infected and killed
many more people [1]. Different governments around the world took immediate actions
to stop the spread of the deadly virus. They restricted the movement of people and even
closed businesses and schools [2]. This causedmajor disruptions in the everyday running
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of educational institutions specially in secondary schools. Teachers and students were
unable to attend their educational institutions and therefore, could not continuewith their
normal academic sessions. In order to minimize the disruptions caused, the learning was
shifted to an online system and the use of e-learning platforms was introduced [2].
The disruption caused by the Covid 19 virus in the education sector has affected both
students and teachers worldwide. Educational institutions have been forced to use and
implement online teaching or e-learning systems due to the breakdown in traditional
teaching methods caused by the Coronavirus.

In Mauritius, the Government has implemented a series of policies with regards to
online teaching and e-learning. They have also provided guidelines for teachers to follow
[3]. The implementation of e-learning has changed the way teaching is done. In post
covid 19 times, e-learning is being favored instead of face-to-face teaching. The increase
in the number of students and teachers using e-learning platforms, has simultaneously
increased the use of the internet. This has prompted theMauritian government to improve
the existing network of infrastructures and to implementmore e-services. Since the covid
19 outbreak, the use of e-learning platforms has becomemore andmore popular amongst
students and teachers specially at the secondary level. Teachers in secondary schools have
been preferring the use of e-learning platforms even post covid 19 [4].

Teachers’ adoption of e-learning platforms is considered as one of the main factors
responsible for successful implementation of e-learning platforms for teaching. There
are many studies and models [5–7] that have shown that e-learning has been positively
received in the education sector. Studies have discussed about the adoption of e-learning
in the education sector by secondary school teachers but only a limited number have
focused on its adoption by teachers in secondary schools after the Covid 19 pandemic.
Depp and Jeste [8] argued that there have been more negative responses to elearning in
secondary schools inMauritius than positive ones. He stated that this wasmainly because
of lack of connectivity amongst students and teachers, low level of IT literacy among
teachers and a general lack of quality in the contents of courses being delivered through
e-learning [8]. The adoption of e-learning platforms by secondary school teachers is an
area that has been subjected to limited investigations in recent studies. In this paper we
are going to investigate the influence of acceptance predictors on e-learning platforms
adoption by secondary school teachers in one secondary school in Mauritius through the
use of the Unified Theory of Acceptance and Use of Technology (UTAUT). This study
aims to provide clues for easing the implementation of e-learning platform again in the
future in other situations for the benefit of students and teachers.

Hence we ask the following question:
Q. How do adoption predictors influence the acceptance of e-learning by secondary

school teachers in Mauritius?

2 Literature Review

2.1 E-Learning

Although the term’s beginnings are unknown, it is believed that e-learning most likely
occurred in the 1980s, around the same time as other online learning deliverymethods [9].
Andrews & Haythornthwaite [10] define e-learning as a technology-enhanced learning
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opportunities, including online and flexible learning, as well as the use of ICT as a tool
for group and individual communication and delivery, all serving to support students and
enhance learning management. E-learning also includes audio, text, images, and videos.
Today’s e-learning does not require any specialized hardware or networking. All that is
required to access e-learning apps is Internet access and a computer that can run a Web
browser [11].

Information Technology has taken up more importance in our daily life during the
21st century and this translates to education also [12]. Information and communication
technology (ICT) has become widely employed in education over the past ten years,
and as network technologies have proliferated, e-learning techniques have undergone
significant change [13]. A classroom with computer terminals connected and where
students could listen to recorded lessons of a particular course was developed by the
University of Illinois during the 1960’s [12]. In the 1990’s the internet started to grow,
and this gave rise to many distance learning schools with the first online high school
being opened in 1994 [12]. Online learning has been growing rapidly in recent years
with more students enrolling in online courses provided by educational institutions [13].

Online learning or e-learning has many advantages. E-learning improves the rela-
tionship between students and teachers through synchronous and asynchronous com-
munication technologies [13]. E-learning has reduced the hassle in travel and other
expenses associated with traditional learning [14]. Teachers and students no longer need
to travel by bus or car to school. The time spent in travelling can be used inmaking longer
classes where students and teachers havemore interaction [14]. This in turn improves the
learning process and increases the enthusiasm, proficiency, intellectual effectiveness and
encourages different learning styles [15]. Furthermore, e-learning gives more opportuni-
ties to teachers in making their classes more interactive and to increase the engagement
levels of their students. When learning becomes more interactive, it changes the focal
point to a more active and learner centered approach instead of a passive teacher cen-
tered one [15]. Increased interactivity helps students to be more interested in classes
and allows them to have more specific practice [15]. The teaching materials provided
through e-learning can be easily retrieved from everywhere and at any time [16]. E-
learning homogenizes the content and delivery of courses. It prevents situations where
teachers explain the same topic to different classes of the same course but there are
variations in the way the subject matter is explained [15].

E-learning has many advantages, but it also has its disadvantages. One major dis-
advantage is that teachers are not able to give practical exercises to students in order
for them to apply the theoretical knowledge they have acquired [14]. There are subjects
where practical need to be done in school laboratories but with e-learning this cannot be
done [14]. In subjects like Biology and Chemistry there are many practical experiments
that have to be carried out for better understanding of students but with e-learning it
is difficult to do so [16]. Teachers have often complained that they do not have much
control through e-learning. They cannot control what the student is doing when they
have online classes since they are not physically present to overlook on the educational
process [16]. Furthermore, it is very difficult for teachers to make sure that students
are actually learning specially when they are given homework. Students may copy and
paste answers from the internet without any understanding of the questions [16]. There
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is the risk of students cheating during online assessments. They may try to work in
groups through the use of other applications to find the answers or they may try to look
for answers on the net [16]. This can result in students having bad attitudes towards
education or their teachers and in a breach of educational values [16].

2.2 Adoption Theories

Important elements that drive people to engage in particular behaviors are described by
adoption theories. An adoption theory is employed to look at people and the decisions
theymakewhile embracing or rejecting innovation [17]. There have beenmany adoption
models which have emerged during the past years. The Technology Acceptance Model
(TAM), Theory of Reasoned Action (TRA), Theory of Planned Behavior (TPB) and
Unified Theory of Acceptance and Use of Technology (UTAUT), are the most popular
theories [18].

Theory of Reasoned Action (TRA)
According to Taherdoost [44], TRA was established in 1975 by Fishbein and Ajzen
where it was initially used in sociology and psychology. In recent years it has become an
important aspect in the investigation of behavior patterns when individuals use Informa-
tion Technology (IT). The National Institute of Mental Health (NIMH) found that there
were 8 variables for an individual to engage in a specific behavior. The researchers at the
NIMH agreed that only 3 variables were significant in yielding behavior [19] namely:”1.
The person has formed a strong positive intention (or made a commitment) to perform
the behavior. 2. There are no environmental constraints that make it impossible for the
behavior to occur. 3. The person has the skills necessary to perform the behavior” [19].
The Theory of Reasoned Action specifies that behavioral intention is a function of two
determinants: a personal factor termed “attitude toward behavior”, and a person’s per-
ception of social pressures termed “subjective norm” [20]. Attitude refers to the person’s
own performance of the behavior, rather than his or her performance in general [21].
Subjective norm is a function of a set of beliefs termed normative beliefs. According
to Ajzen and Madden [22], normative beliefs “are concerned with the likelihood that
important referent individuals or groups would approve or disapprove of performing
the behavior”. According to the Theory of Reasoned Action, to obtain an estimate of a
subjective norm, each normative belief of an individual is first multiplied by motivation
to comply with the referent and the cross-product is summed for all salient referents
[20].

Technology Acceptance Model (TAM)
According to the Technology Acceptance Model (TAM), user attitudes regarding tech-
nological features such as perceived usefulness and perceived ease of use determine
behavior intention [23]. The TAM is built on the idea that a user’s own ideas, attitudes,
and intentions can be used to explain technology acceptance and use. This idea is based
on the notion of reasoned action [24]. Numerous studies [25–27] demonstrate that TAM
has undergone substantial modification and extension and has demonstrated strength in
the adoption of management information systems, information systems, and information
technologies. According to Marangunić & Granić [28], a lot of studies have discovered
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statistically significant results for the strong influence of perceived utility on behavioral
intention to utilize a particular technology. Strong evidence is provided to support TAM
as a model for predicting user behaviors in adopting an innovation. A brief, multiple
item questionnaire is commonly used to measure the TAM factors [24].

Although TAM has shown success, this paradigm has some flaws. One of TAM’s
most notable flaws is its inability to identify the factors that influence its independent
variables (perceived utility and perceived ease-of-use) [29]. TAM’s concentration on
information systems that have been implemented in voluntary environments, with little
regard formandatory-use situations, is another flaw.Additionally, rather than fromunder-
developed nations like Uganda, studies employing TAM as their theoretical foundation
have primarily been conducted from rich nations like Northern America. Assuming that
adoption models or theories for information technology will work equally effectively
in various cultural contexts without adjustments would be a grave error. Despite the
fact that TAM has been used to explain why students are adopting technology-enhanced
learning, extended models like UTAUT and UTAUT2 have shown how social and phys-
ical context, as well as consumer judgment, play a part in how students use educational
technology [23].

Unified Theory of the Acceptance and Use of Technology (UTAUT)
One of the most recognized and developed areas of information systems (IS) study is
on how individuals accept and use information technology (IT) [30]. The idea that one
must first use a technology before one can obtain desired outcomes, including an increase
in employee productivity and task or job performance in businesses, is also supported
by studies on technology adoption by groups and organizations. The Unified Theory
of the Acceptance and Use of Technology (UTAUT and UTAUT2), which boosted the
explanatory power of earlier technology acceptance models, was created by [30] after
empirically comparing and condensing the acceptance literature [23]. Venkatesh, et al.
[30] combined these theories around ten years ago to create the Unified Theory of the
Acceptance and Use of Technology (UTAUT). Specifically in organisational contexts,
UTAUT identifies four key factors performance expectancy, effort expectancy, social
influence, and facilitating conditions—as well as four moderators—age, gender, experi-
ence, and voluntariness. Performance expectancy can be defined as the extent to which
a person thinks that utilizing the system will enable him or her to advance in a career.
[31] Effort expectancy can be defined as the perceived ease of use of a system. Social
Influence is the extent towhich a user believes that influential people consider using tech-
nology to be important. Facilitating conditions is the extent to which a person assumes
that the system’s technological and organizational foundations are in place to facilitate
use of the system. These factors are related to predicting behavioral intention to use a
technology and actual technology use. UTAUT postulates that performance expectancy,
effort expectancy, and social influence have an impact on behavioral intention to use a
technology whereas social intent and facilitating circumstances affect technology use
[30].

UTAUT based research has flourished even if some believe it has reached its limits
in terms of describing individual technology acceptance and use decisions in businesses.
Research has specifically used UTAUT to explore a range of technologies in organisa-
tional and non-organisational settings, combined it with other theories, or utilized it as
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is. The propagation and distribution of new ITs, such as enterprise systems, collabora-
tion technology in knowledge-intensive firms, mobile Internet for consumers, agile IS,
e-government for citizens, and health IS in the healthcare industry, in organizations and
society have contributed to the continued growth of UTAUT-based research [32]. Nearly
every part of society has been affected by IT, and many people utilize it in a variety of
settings [32]. Routinely assessing the accomplishments of the current studies based on
UTAUT can highlight the value of UTAUT and the limits of earlier studies based on
UTAUT which one might then utilize to create a new framework for the adoption and
use of technology with a view to identifying intriguing areas for future research [30].

2.3 Chosen Underlying Theory

Amongst the different theories discussed above, the Unified Theory of the Acceptance
and Use of Technology (UTAUT) has been chosen for this study. It will help in under-
standing secondary school teacher’s approach and purpose in using e-learning plat-
forms after the Covid-19 pandemic. The UTAUTmodel will likewise help to understand
how secondary school teachers have implemented e-learning platforms in their classes.
UTAUT was initially developed to better comprehend the elements that affect employ-
ees’ adoption of and utilization of information technology. However, it has been used in
a number of research in an educational setting. In this area, UTAUT has been utilized
in technologies including web 2.0, e-learning, computer-based assessment, and mobile
learning and also in different countries worldwide [33]. UTAUT synthesizes eight the-
oretical concepts from psychology and sociological theories that have been utilized in
the literature to describe the intention to utilize a technology. TRA and TAM are models
that focus more on human behavior in a broad sense whereas UTAUT is more specific
in measuring technology acceptance [34]. UTAUT has a better approach to the use of
factors such as performance expectancy, effort expectancy, and social influence [35].

3 Methodology

3.1 Data Collection

In this study, a qualitative research method is being used. In order to gather data and
acquire understanding of ideas, attitudes, experiences, processes, behaviors, or forecasts
[36], a semi structured interviews was carried out. Semi-structured interviews allow
the in-depth examination of the use of e-learning platforms by secondary school teach-
ers. The interviews were carried out online and through the phone due to the covid-19
situation which was prevailing in the country at that moment in time where sanitary
precautions were taken. Through online phone interviews respondents have been char-
acterized as laid-back and eager to speak freely and openly. Rich, colorful, detailed, and
good quality data can be collected with telephone interviews [37]. A pre-test interview
was carried out in order to identify mistakes, make sure that questions are in keeping
with the main objectives of the study and identify any issues which can be amended
before collecting data from the main participants [38] by reviewing the framing of some
of the questions. The pre-test was carried out with a limited number of participants (4
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teachers). Based on their feedback, interview questions were restructured/rephrased and
even merged to allow for simplicity. A few unwarranted mistakes regarding grammar or
typing were identified and corrected.

The interviews were carried out online and individually through the phone due to
the Covid-19 which was prevailing in the country at that moment in time where sanitary
precautions were still being taken. Different sessions of about 30 to 45 min were set
up with each respondent at a time that was convenient for both the interviewer and the
interviewee. Twenty (20) teachers were contacted for the interview. Eighteen (18) of
them responded favorably. Prior to embarking on the interview, the participants were
formally invited and were informed of the purpose of the study/project, why they were
chosen, free decision to participate and quit at any time, possible risks, data protection
and confidentiality clause, the hereafter of the results from this re-search study and the
need for consent. Answers to the interview questions were noted down and recorded in
the Qualtrics through a link provided. The questions were open ended so as to allow
the respondent to expand as much as possible and not be influenced by the interviewer
[39]. Through the use of open-ended questions, it is possible to learn from people’s
spontaneous reactions, avoiding any potential bias that could arise from offering people
answers [39].

The data which was collected through interviews was transcribed and analyzed thor-
oughly so as to gain a comprehensive understanding about research topic. NVivo soft-
ware was used to perform the analysis. After this process, patterns were identified in
the data collected and were categorized into main themes through Thematic Analysis
(TA). Thematic analysis (TA), a commonly applied qualitative technique, focuses on the
content of participants’ remarks by “finding, analyzing and reporting patterns (themes)
within data” [40]. A key ability in conducting qualitative data analysis is recognizing
recurrent and significant themes, which are found when data are methodically analyzed
to uncover trends in order to provide an insightful description of a phenomenon [41].
The main advantage of thematic analysis is that it is an effective technique for data anal-
ysis that enables researchers to summarize, highlight, and understand a variety of data
sets. Furthermore, it is very accessible to less experienced researchers because there are
published descriptions and examples of its use [42].

4 Findings and Discussion

4.1 Performance Expectancy

There were some questions related to how teacher’s approach to teaching has changed
since the use of e-learning. Most of the respondents have stated that there was a change
in their teaching approach. A vast majority of them have said that their teaching has
shifted from traditional blackboards to the inclusion of more visual aids through the use
of e-learning platforms.

One of the respondents can be quoted as saying: “I had to make more use of visual
aids while teaching compared to traditional method. It was more fun, and students
enjoyed more!” Another respondent working with science students said: “It has changed
my approach towards teaching of science as students are more interested by the tools
used and the videos on practical experiments and animations are lively and interactive
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with visual aids.” Some teachers also stated that e-learning platforms have shifted their
approach from content based to skill based where students are much more involved in
the classes. They added that e-learning has helped students to develop more skills. One
teacher said: “The focus of my approach to teaching changed from content-based to
skill-based. Through flipped learning, I have been able to switch from teacher-led to
student-led lesson, allowing students to develop holistically. For instance, as they are
guided through their learning experience, they also develop their self-management skill,
communication skill research skill etc.”

The interviews have shown that most of the teachers used e-learning alongside tradi-
tional teaching to improve the engagement levels in their classes and to help them in the
teaching process. The use of a blended approach has had a significantly positive impact
on the performance of teachers. There were also more questions asked about how and
why e-learning is beneficial to teachers and also about how do teachers perceive that
e-learning is beneficial to their teaching. The results from the interviews have shown
that there was a significant number of respondents that have said that e-learning was not
completely beneficial to them. It saves them time in travelling and they have some level
of comfort as they carry out their classes at home, but they added that it will be more
beneficial if it is used as an addition to existing teaching methods rather than using it on
its own.

One teacher stated that: “E-learning in my opinion cannot be used to wholly replace
teaching at school. It can however be used for students who cannot attend school for a
long period of time or to catch up with lessons missed.” Another teacher has agreed that
e-learning has improved performance but had some reservations: “Yes, to some extent
as we are in the comfort of our house, no time wasted traveling. If students had been
regular and all resources provided, it would have been an excellent way to continue
teaching and learning process.” On the other hand, some of the teachers have agreed
that e-learning can be beneficial to them. A teacher in the English department stated
“Yes! I can be more creative and innovative with my teaching! Makes the subject more
interesting.” A teacher in the science department stated: “Yes, it benefits as it’s a new
way of teaching with the young generations. Teaching of science is more interesting as
it involves more practical experiments through videos, animations. Prior notes, concept
maps, video lessons can be forwarded to students”.

A vast majority of the teachers that have been asked about the effectiveness of their
teaching using e-learning have stated that it has helped to make their day-to-day teaching
more effective. One teacher in the English department said it was subject dependent: “I
think it depends on the subject. Being an English teacher, it was beneficial in the sense
that we could share some resources with students to facilitate understanding.”

Another teacher added: “Yes, we are having different methods of teaching I would
say for my subject having a simulative lab or a 3D program would be really helpful.”
However, a teacher in the mathematics department stated: “E-learning is not completely
effective. Class teaching where the teacher and students are in the same environment is
more effective”. This shows that not all teachers that were interviewed were convinced
that e-learning would be more effective for their teaching.”
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4.2 Effort Expectancy

The teachers were asked questions about how they would describe the usability of e-
learning systems for teaching. Majority of the respondents answered that they found
the use of e-learning platforms for teaching to be quite easy and that the interface was
user friendly. There were also some respondents who said that it would have been
more effective if it was integrated with the traditional teaching methods and that more
encouragement was needed to boost its use.

A teacher stated: “It can be used as a support to help the learning process and not
the only means to teach.”

Another teacher supplemented: “Though it can be user friendly, but it cannot replace
face to face teaching. Long hours on screen make students tired and bored.”

A teacher stated: “It is very useful in a blended classroom, where a mixture of online
and face to face teaching takes place.”

One teacher agreed: “It can be used as a support to help the learning process and not
the only means to teach.”

A teacher from the physics department stated: “There is much to be done to promote
it! More encouragement to adapt to new methods.”

There were some respondents who were of a different view. They said that they did
not find the e-learning platforms to be very useful for teaching.

One response was: “It is not very effective as students gets tired being for a long
time on screen.”

4.3 Facilitating Conditions

The interviewees were asked about what more they thought should be done so that e-
learning can be easily used in teaching. Therewas near unanimity among the respondents
who stated that they would like to receive more training on how to use the e-learning
platforms for teaching pointing to the fact that they were inadequately trained. They
also added that there should be adequate online support so that any issues that might
arise can be resolved quickly. Some of the teachers have also suggested that an online
portal should be developed where all the course materials and resources are provided to
students and teachers.

Another teacher stated: “Train teachers so that we make optimum use of the tool.
Provide quick online support in case of troubleshoot”.

Some were in favor of blended method. One teacher elaborated: “More training
should be provided and there should be access to internet in classes. A blended method
of teaching should be used in classes, traditional teaching and use of videos to project in
classes.” A teacher in the biology department stated: “Full-fledged training workshops
should be given to educators on online teaching. Online support to be provided for any
troubleshooting. Relevant materials to be put on an education online portal for access
by students and teachers.”

Another teacher in the same department expressed the following: “Developing online
portal where students and teachers can easily access relevant materials (worksheets,
videos, simulations) for conducive learning”.
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They were also asked about how their school has helped or provided support to them
for the implementation of e-learning in their classes. Most of the teachers have said that
they have received limited support from the school highlighting the need ofmore involve-
ment of management side for an enabling environment. Many respondents pointed out
that they had to use their own devices for classes and that they were not compensated
for their internet usage even though they had to use own internet connections. They also
stated that the support from the school was limited to providing the contact details of
the students and contacting them if they have been irregular to classes. A teacher stated:
“Teachers had to manage with their own devices and Internet connection at home. We
had to submit weekly reports on the conduct of online classes. Schools were however
calling students who were not attending the online classes.” Another teacher concurred:
“Not much was done. They said they will refund us if we are paying packages of stu-
dents, but nothing was done. We used our own mobiles, computers, or laptops.” One
teacher confirmed: “Not much support has been provided to educators. Our own devices
and Internet connections were used. Students contact details have been provided to all
educators. Students who have been irregular were contacted by the school for immediate
action.” One teacher added: “We had a platform but there were many issues with it! Both
students and educators had connection problems”.

4.4 Social Influence

The respondents were asked about how their colleagues perceived the use of e-learning
platforms for teaching.Most of the respondents answered that their colleagues hadmixed
feelings about the use of e-learning for teaching. They stated that the younger teachers
were more at ease with the e-learning platforms while the older ones had a tough time.
Some teachers enjoyed the experience while others found it difficult to give feedback
on the work students handed in.

One teacher stated: “Many colleagueswould not like to revert back to online classes.”
A teacher in the biology department stated: “Many were reluctant or at a loss as they
were not tech-savvy. Some enjoyed the experience as they were able to cover aspects
and complete their syllabus. However, giving feedback was not easy and correction was
tiring as we had to read on the screen and used tools, we are not familiar with.”

Another teacher stated: “Some had difficulties coping with the use of technologies.
Some enjoyed it.” A teacher added: “Mixed feeling of colleagues. The younger col-
leagues weremore at ease with it. The less young had difficulty mastering this technique.
But e-learning is a good support to keep the work going.”

4.5 Behavioral Intention

The interviewees were asked whether they intend to adopt e-learning in their everyday
teaching. Most of the respondents testified that they would not use e-learning platforms
in their day-to-day classes as they preferred face to face classes. They argued that tra-
ditional teaching methods allow teachers to better assess the performance and level of
understanding of students.

A teacher stated: “Not really, a lot of preparatory work has to be done to make it
really effective. And also, students tend to lose focus mostly during afternoon sessions.”
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Another teacher added: “I prefer the face-to-face classes as I can see the students
and gauge their level of performance and understanding.”

On the other hand, there were some teachers who said that they would use e-learning
in their classes but would be in favor of a blended approach where e-learning is used
as a support to existing teaching methods. A teacher stated: “I would rather go for a
blended method Face to face as well as online teaching. “Another teacher added: “Mixed
with face to face, online teaching helps to reinforce understanding. If proper incentives
such as allowance for internet connection, allowance for compensating family/social life
disturbance etc. are provided, the educators will be encouraged to use online teaching.”

4.6 New Construct - Accessibility

The interviewees were asked about what they would improve or add to the e-learning
approach.Most of the respondents stated that they like the platform to bemore accessible.
They added that if tablets and internet access was provided to all students and teachers, it
would help making e-learning platforms more accessible. Some of the teachers also said
that it would be better if there could be resources provided online and more training was
provided as the training they received were of a short duration and mainly as a matter
of expediency mainly to familiarize with e-learning platforms.

For improving accessibility, one teacher suggested: “Providing access of internet
and tablet to all students. A monitor to check attendance so that teachers do not waste
time doing it.”

Another teacher from the science department added: “A lighter version so that it is
accessible to everyonenomatter the data usage.Online resources could havebeen already
uploaded on the platform such as textbook, notes, videos, charts, explanation, anything
that can facilitate teaching and learning.” A teacher from the French department stated:
“More training in terms of psychological approach for students! Having an ongoing of
blended method for teaching both online and face to face sessions.”

A teacher from the biology department expanded further: “Internet access and tablet
facilities provided to all students. Online resources made available and uploaded on the
platform.”

The study shows that the teachers have some personal benefits from the use of e-
learning platforms. The most common personal benefit was that it saves them a lot of
time as they don’t have to travel to school, and they can teach in the comfort of their own
house. They would rather use that time to better prepare for the classes which they have
for the day. The second most common benefit was that the available resources could be
shared with students for either classwork or homework. However, it was also found that
almost all of the teachers agreed that they would use a blended approach to teaching
where they combine the use of traditional teaching methods with e-learning methods.
It was observed that most teachers were more willing to use e-learning platforms as
they were user friendly. This made it easy for them to navigate through the system as
they were carrying out their classes. However, it was found that many teachers noticed
high fatigue levels in students after spending long hours behind the screen. The teachers
almost unanimously agreed that there was a lack of training on how to use the e-learning
platforms for teaching and that there was not much online support to resolve issues
that arise. They suggested that if an online portal was developed and the appropriate
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resources provided, they would be more encouraged to use e-learning platforms fully.
Another finding was that there was not enough support from the school management
to facilitate the use of e-learning platforms. Many of the teachers complained that the
management limited themselves to providing contact details of students and contacting
them when needed.

5 Limitations

The research could have been further expanded to teachers from all over Mauritius and
from different types of secondary schools are interviewed as secondary schools that
are private grant-aided, private fee paying and state owned could also be investigated
separately as three distinct groups being given that the infrastructure and management
may be different. A second limitation of this study would be that a qualitative research
methodology was used. Using this methodology allowed for only a limited number
of teachers to be interviewed for data collection. A quantitative research methodology
could be used either as an alternative or alongside the current methodology. This would
allow for more teachers to be interviewed and for a greater sample to be selected. The
results obtained could be used to have a better analysis of the factors which influence
the adoption of e-learning amongst secondary school teachers post Covid-19.

6 Conclusions

This study has investigated the secondary school teachers’ adoption of e-learning plat-
forms post Covid-19 through the use of the Unified Theory of Acceptance and Use of
Technology (UTAUT) model. E-learning platforms have been in use long before the
pandemic, but their use was limited mostly to students. During the Covid 19 pandemic,
e-learning platforms have become an integral part of secondary schooling and is still
being used in classes post Covid-19. An analysis of the different responses was car-
ried out using the NVivo software. Qualtrics and Momentive tools were used for data
collection through interviews. Through this study’s analysis and data collection meth-
ods, the importance of the five existing factors namely, Performance Expectancy, Effort
Expectancy, Facilitating Conditions, Behavioral Intention and Social Influence in pro-
moting the adoption of e-learning post Covid 19 by secondary school teachers were
validated. It showed that the above-mentioned factors are crucial in the acceptance of
new technology. However, only five factors do not suffice to determine the adoption of
e-learning. One additional factor, accessibility, has been identified to be combined to
the existing UTAUT model so that there is a more accurate approach. These can pro-
vide valuable clues with regards to remedial measures to be proposed for improving the
implementation and adoption of e-learning platform by secondary school teachers. It
emerged that there was a lack of accessibility to e-learning facilities and even access to
the internet. The school did not provide facilities to make the use of e-learning more
accessible. It can be argued that if more managerial support was provided and accessi-
bility was eased, it would have helped greatly in the adoption of e-learning platforms by
teachers. The main recommendations for the education sec-tor are to provide manage-
rial support in terms of facilities, continuous training, incentives and to adopt a blended
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approach where e-learning is used as a support to existing teaching methods so that the
teachers are always technology-ready to switch on to exclusive online teaching at short
notice, should the need arise such as during the acute phase of an epidemic or a natural
calamity.
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