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Abstract. Assessment as learning has been extensively studied, yet its application in EFL
setting in writing classes is still underrepresented. Ample research focused on learners’
perceptions of peer feedback and self-assessment, but little is known about EFL teachers’
best practices in utilizing the assessment in Indonesian EFL writing classes. This aims to
understand teachers’ views and effective implementation of assessment as learning in
writing class. The narrative inquiry method was administered to investigate a teacher’s
teaching-writing experience. This study reported one interview drawn out from the
teacher’s perception in the teaching of writing and linked together as a coherent story about
the teacher’s teaching activities. The findings highlighted the difficulties teacher experience
while instructing writing were managing number of students, preventing plagiarism, and
structuring students‘ ideas. Besides, the teacher uses collaborative learning, automated
written feedback tools and encouragement and motivation to get students involved in peer
review and self-checklist assessment.
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1 Introduction

As a teacher, assessment is one of the most pivotal activities that need to be done to ensure and
measure learners’ understanding. Some researchers described assessment as an ongoing process
that encompasses a broader domain, such as students’ responses to a question, offering a
comment, or trying something new during writing class [1]. It can be formal, which can be stated
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as unplanned and impromptu, and informal, which can be stated as systemic and planned. [2]
defined Assessment as the process of collecting information about something that the teacher
wants to understand from the teacher, following systematic and substantially founded
procedures. [3] described the purpose of Assessment as to collect evidence and make judgments
or form opinions related to learners’ knowledge and abilities, and it can be in the formal or
informal record.

Assessment can be divided into three types assessment as learning, assessment for learning, and
assessment of learning. Assessment as learning could be defined as learners’ ability to reflect
upon their works-in-progress relating to personal and academic goals or assessment criteria [4].
[5] mentioned some characteristics of Assessment as learning, such as capitalizing learners’
thinking, emotions, actions, and motivation as resources to regulate the learning processes,
emphasizing learners’ active participation to evaluate and reconstruct accordingly knowledge
of a particular discipline with or without teacher’s guide, involving grade or marks but also
encouraging the dynamic application of metacognitive awareness, knowledge, and strategies in
rechecking their works. Then, AaL is personal, continuous, reflective, and self-initiated,
although specific programs may place rigorous criteria on learners when they participate in AaL
activities, such as requiring clear improvement plans following self-reflection.

[6] describes four relevant aspects regarding the implementation of Assessment as learning,
such as (1) Establishing Learning Goals and Success Criteria, which can be defined as teachers
need to assist students in developing a better understanding of their learning goals and success
criteria against their writing that will be evaluated. Thus, it is a pivotal step in developing
learners’ metacognitive capacity and enhancing their metacognitive awareness. The teacher
could employ instructional scaffolding that could be stated as detailing any information to help
the students to work on their assignment. (2) Encouraging Students to Set Personal Learning
Goals, so the teacher can encourage the students to reflect on their goals, personalize their
learning, and can have personal learning goals that are meaningful and beneficial for them (3)
Engaging Students Actively as Learning Resources for One Another which can be defined as
helping each other through providing meaningful comment and feedback to enhance and support
other students’ draft which can be mentioned as providing feedback (4) Empowering Students
to Develop Ownership of Their Writing which can help the learners to develop a sense of
ownership of their writing. For example, a portfolio can be used by teachers to empower
students’ writing.

The portfolio is one of the mediums that the teacher can use as an example of Assessment as
learning. Portfolio assessment has become the most frequent type of Assessment that the teacher
utilizes in writing courses because it is beneficial for the teachers and learners to be more
focused on the process and the product and combine learning and assessment activities [7]. As
the examples, the teacher can assess the process by understanding students completeness works’
during the course with a checklist and the product by providing scores on the students’ work by
using a scoring rubric to examine how well each student or each group has completed the work
[8]. [9] also mentioned that portfolio assessment could enhance learners’ metacognition
awareness and critical thinking skills. Although the use of a portfolio is a little bit controversial
because portfolio assessment is time-consuming and requires good training, the use of a
portfolio is still beneficial for students [10]. A portfolio can be used to measure learners’
progress during writing, and it can be their pride and encouragement to keep up their work.



In the practice of providing feedback as an assessment, many students still prefer teacher
feedback rather than other types of feedback because it is more comprehensible, detailed, and
helpful to revise their drafts [11], [12], [13], [14], [15], [16], [17], [18], [19], [20]. In contrast
with teacher feedback, many students do not prefer peer feedback because peer feedback is too
subjective and uncritical, so some students cannot understand the given feedback (Kuyyogsuy,
2019; Kaya & Yaprak, 2020; Keskin, 2022) which lead the students to discourage and disengage
with peer feedback practices.

Although many researchers have already conducted a study regarding how writing should be
assessed in the EFL classroom, there is still a lack of research about EFL teachers’ best practices
in utilizing the Assessment in EFL writing classes in terms of providing feedback and portfolio,
especially in Indonesian higher education context. This research aims to understand teachers’
views and effective implementation of Assessment as learning in writing class with this research
questions:

(1) What are the teacher’s challenges in teaching writing at a higher education level?

(2) What are the teacher’s best practices in teaching writing at a higher education level?

2 Research Methods

To understand what is the best practices of the teacher who teaches writing at the higher
education level, narrative inquiry was utilized in this present research. The use of narrative
inquiry is very pivotal to understanding someone’s story which could bring benefits to teaching
practices and insightful information to improve the quality of the process of teaching [24]. To
conduct a narrative inquiry study, the researchers interviewed one participant who had a lot of
teaching writing and unique experience compared to the others, especially the one who can
encourage the students to provide peer feedback. The researchers only put “the teacher” to
present the results of the study. She had more than 10 years of writing experience in the English
Literature study program at Universitas Brawijaya, one of the public universities in Indonesia.
She also taught different types of writing courses from beginner to intermediate students levels
such as paragraph writing, narrative and descriptive writing, expository and persuasive writing,
and academic writing, so it can be concluded that she had a lot of experience in teaching writing.

Then, the researchers asked for the consent form to ensure whether or not she could participate
in this present study. After getting the consent form, the researchers conducted an interview and
recorded it; the interview guide was developed by the EFL teachers who are expertised in
teaching writing and validated by the other experts. Next, the researchers analyzed and coded
the data by utilizing atlas.ti. The researchers only coded the data based on what challenges she
had to face in teaching writing and what strategies she had to utilize to help her in teaching
writing. In addition, the researchers also conducted investigator triangulation by asking other
experts to analyze the data together to hinder bias. At last, the researchers report and write the
results.



3 Finding

Based on the results of the interview, it can be seen that there are two big dimensions that can
be found such as challenges for the teacher and strategies for the best assessment as learning
strategies.

3.1 Challenges for teaching writing skills

It is found that she faced challenges in the teaching writing course. As she stated that there are
more than 30 students whom she must give feedback on the grammar, content, and mechanism
(elements of writing), she felt really overwhelmed although the students were introduced to self-
check list and peer review. When she teaches a proposal writing course, it will be more
overwhelming because she needs to read more than 30 proposals. To ease her work in correcting
students’ writing, she tried to implement peer review, but it was found that some students were
not confident to give a review because they felt shy about their grammar competence. Then, the
students also preferred to be given more focused feedback, yet it can help and assist them in
improving their writing, so they also thought about where they made their errors.

Second challenge can be found in plagiarism since some students still did not understand what
plagiarism is and what the consequences are if they made a plagiarism mistake. For example, a
student wrote a descriptive text about his/her family, but he/she just directly translated a text
from Indonesian books, and he/she did not check anything and just submitted it without
understanding what the consequence was. She also conducted interview about plagiarism with
the students, and it is found that some lecturer did not aware of plagiarism, so some students
can judge “this lecturer may be strict, so I will be strict too, but if it is not, | will not be aware
with plagiarism”

Third challenge is organizing ideas. Some students are not able to develop their outline into a
paragraph or essay. They might be able to write a good outline, but when they write into
paragraphs, their topic sentence and supporting sentences did not match and stick together.
Then, when they write an essay, their evidence also were not coherent.

3.2 Assessment as learning best practices

To overcome her challenges in teaching writing courses, she tried to implement some strategies.
First, she tried to use a rubric when she assigned the students to provide peer review and
guidelines which is helpful and meaningful for the students because it makes the students clearer
about what they should correct or check during peer review and be more responsible with what
they put and correct to their friends. At first, she tried to use likert-scale as a way to provide
peer review, but it is complicated by the students, so she decided to give a yes/no question as a
checklist strategy. For example, the students must put the reasons why this organization is very
interesting, Based on her experience, it can be concluded that she tried to encourage and
motivate the students about how to provide peer review, and self-checklist; so there is an
improvement from students’ writing; it will help her to reduce her load of works.

Secondly, she tried to encourage the students to utilize grammar checkers, especially
Grammarly. Interestingly, the sophomore students were more knowledgeable and aware of



many applications than the junior students, so the quality of their writing improved a lot. Then,
the students also utilized google documents as a diction and mechanism checker. However,
automated written feedback tools are not 100% correct, so she also needed to explain how to
utilize these applications properly in improving their writing.

Another strategy that she utilized is collaborative learning. For example, she encouraged the
students to discuss together the issues related to a subject during the proposal writing course. In
addition, she also encouraged the students to write an outline together. However, she realized
that some students cannot do outlining, they will feel stuck and did not know what they should
write in the outlining process. She decided to encourage these students to do freewriting, but
she still tried to explain a little bit about how to outline a draft.

4 Discussion

The first research question in this study sought to determine the challenges for the teacher in
teaching writing courses. The results showed that feeling overwhelmed becomes the highest one
due to the number of students followed by plagiarism and how the students organize their ideas.
This result is in line with [25], [26] Anyiedah (2017), and [27] in terms of the number of
students, but it differs from the other factors which are students’ proficiency and time constraint.
However, it is in contrast to [28] and Singh, et al. (2020) who found that sufficient training,
pedagogical knowledge, and qualification are the challenges for the teacher, [29] , Hidayati
(2018), [30], Rasid & Hui (2021) who found that motivating students, different range of
proficiency, parental involvement, and lack of knowledge are the challenge to teach writing.

The second research question in this study sought to determine the best practice for the teachers
for doing assessments as learning in EFL writing higher education courses. The results infer that
the teacher needs to motivate and encourage the students to involve how to provide peer review
and do self-assessment checklists as a teaching writing strategy. It is pivotal because it can help
the teacher to minimize her load of work. Before conducting this type of assessment practice, it
is essential to have a good plan and activity to guide the students to maximize the process of
peer review and self-checklists. Then, the results also showed that doing peer review, self-
checklist, and utilizing automated written feedback could help the teacher to reduce their work
because this kind of feedback also helps the students to assist them in revising their writing
although it is only focused on grammar. It is in line with [31] and [5] who suggested that
encouraging and motivating students to be more involved in peer review and self-checklist
assessment could promote learners’ assessment as learning, so it can promote learners’ ongoing
development of metacognitive and cognitive capacities in assessing compositions. Then, the
results of the study are in contrast with [21], [22], [23] who found that the students were
discouraged by peer feedback or peer review practices; [32] who found that the students felt that
peer feedback did not work to them because they felt that the teacher is more competent,
professional, and trusted to provide feedback; [33] who stated that the students did not utilize
peer feedback meticulously because they felt lazy and believed that peer feedback is not
adequate; and [34] who mentioned that based on the results of an interview, some students
expressed that their peer review was too general through saying it is good, which cannot provide
any information to what they should correct and revise.



Some significant contributions that are presented by this study are teacher’s challenges in
teaching writing such as feeling overwhelmed due to the load of work, plagiarism, and how to
organize the ideas; and teacher’s strategies in preparing and utilizing self-assessment and peer
review in teaching writing through encouraging and motivating them, teachers’ plan and
activities to guide the students through analyzing and ensuring the students when they correct
other students’ draft, and through conducting this activity, it can help the teacher to reduce their
works because the teacher could not need to check the grammar or providing teacher feedback.

It infers that individual differences in L2 learning could be the main reason why the students
could prefer and understand peer review and self-checklist assessment. Individual differences
in L2 learning are age, memory, motivation, language aptitude, learning style, language anxiety,
personality, and learners’ belief [35]. For example, [36] argued that high-anxiety students
achieved lower rather than low-anxiety learners during recast feedback practices, an alternative
type of feedback in which the corrector includes the immediately previous wrong grammar/
format content words and modifies the statement in some way [37]. It implies that learners'
language anxiety can influence learners uptake of recast feedback. Since language anxiety can
affect the learners’ uptake in the process of teaching writing, the teacher should be more aware
of this factor, to improve the quality of teaching and learning writing.

Then, [38] highlighted that learners' attitudes about good writing and positive motivation to
enhance a draft are examples of learner variations that might impact their participation in peer
criticism. According to [39], instrumental motivation also affected learners' absorption or
revision after getting feedback, as students exhibited a desire to edit the input. [40], factors such
as learner competency, learner attitudes, time allocation, and interpersonal interactions may all
contribute to the value of peer feedback. Since these factors could contribute to affecting
learners’ performance and uptaking process, learners’ development of cognitive or
metacognitive awareness, the teacher should understand and be aware of these factors.

Then, the teachers also should be more aware of students’ range of proficiency in preparing,
planning, and doing activities to assess the students. It is another essential factor that can affect
both teachers and students in the teaching and learning writing process. For example, [27]
mentioned that sometimes the teacher felt afraid and worried about providing feedback due to
the effect after the students receive feedback and [41] found that low achiever students suddenly
became demotivated and discouraged with direct teacher feedback.

In assessing writing, another alternative assessment as a learning activity is doing a portfolio
assessment. The portfolio is one of the mediums that the teacher can use as an example of
Assessment as learning. Portfolio assessment has become the most frequent type of Assessment
that the teacher utilizes in writing courses because it is beneficial for the teachers and learners
to be more focused on the process and the product and combine learning and assessment
activities [7] . As example, the teacher can assess the process by understanding students'
completeness works’ during the course with a checklist and the product by providing scores on
the students’ work by using a scoring rubric to examine how well each student or each group
has completed the work [8]. [9] also mentioned that portfolio assessment could enhance
learners’ metacognition awareness and critical thinking skills. Although the use of a portfolio is
a little bit controversial because portfolio assessment is time-consuming and requires good
training, the use of a portfolio is still beneficial for students [10]. A portfolio can be used to



measure learners’ progress during writing, and it can be their pride and encouragement to keep
up their work.

5 Conclusion

This study has shown the challenges faced by the teacher in teaching writing at a higher
education level and what the best practices that can be utilized by the teacher to improve the
process and quality of students’ writing. It showed that the teacher faced challenges in terms of
the number of students, plagiarism, and how to organize students’ ideas into an outline and
essay. Then, teachers’ strategies that are utilized to assess the students in terms of assessment
as learning are encouraging and motivating them to be more involved in the process of peer-
review and self-checklist assessment; utilizing automated written feedback applications; and
employing collaborative learning.

Hence, this study has some limitations, such as it is only focused on feedback since many
strategies could be utilized in improving students” writing. For future research, it is expected
that future researchers could conduct an experimental study to ensure whether or not providing
peer feedback with giving training before will help the students to improve their grammar,
mechanism, or elements of writing; and explore more about collaborative learning for EFL
writing courses.
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